Neag World Language Education Student Teaching Evaluation Form

The development of this form was based on standards promoted by the American Council on the Teaching of Foreign Languages (ACTFL), INTASC
Standards adopted by the Council for the Accreditation of Educator Preparation (CAEP), and the Connecticut Common Core of Teaching (CCCT).
The CCCT has been summarized here for your reference.

A. Teachers apply knowledge by...

1. Planning — Teachers plan mnstruction based upon knowledge of subject matter, students, the curriculum and the community and create a
structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students.

2. Instructing — Teachers create a positive learning environment, use effective verbal, nonverbal and media communication techniques, and
create and facilitate instructional opportunities to support students’ academic, social and personal development.

3. Assessing and Adjusting — Teachers use various assessment techniques to evaluate student learning and modify nstruction as appropriate.

B. Teachers demonstrate professional responsibility through...

1. Professional and Ethical Practice — Teachers conduct themselves as professionals in accordance with the Code of Professional
Responsibility for Teachers.

2. Reflection and Continuous Learning — Teachers continually engage in self-evaluation of the effects of their choices and actions on students
and the school community.

3. Leadership and Collaboration — Teachers demonstrate a commitment to their students and a passion for improving their profession.

Directions

Student teachers will have a formal review of their progress at the midterm and final using a hard copy of the TCPCG Student Teaching Evaluation
Form. Itis the responsibility of the student teacher and cooperating teacher to complete this form before the university supervisor arrives
for the midterm evaluation. The scores on the evaluation form should represent a consensus between the cooperating teacher and the student
teacher. At the midterm evaluation, the cooperating teacher and student teacher will walk the university supervisor through the evaluation form
noting the student teacher’s strengths and areas of growth. The university supervisor will also note the strengths and weaknesses they have observed,
make additional comments on the form, and negotiate any disagreements i scores between the cooperating teacher and the student teacher. The
university supervisor will complete and submit the on-line evaluation form based on that consensus.

A three-point scale will be used to evaluate the teacher candidate:
1 = Teacher Candidate is not making satisfactory progress in meeting this standard.

2 =Teacher Candidate is making satisfactory progress in meeting this standard.
3 — Teacher Candidate is making outstanding progress in meeting this standard.
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Follow Up

Within two weeks after the due date, the student, cooperating teacher, university supervisor, and advisor will receive a PDF of the completed form. If
you do not receive this email in two weeks and you have checked your junk mail folder, please contact teachered-surveys@uconn.edu.

Grading
Midterm: A letter grade is not issued on the midterm evaluation, but if a teacher candidate has more than five #1°’s, the University Supervisor and

Cooperating Teacher need to work together with the student to create an Action Plan. The Action Plan needs to be sent to the Director of TCPCG:
john.zack@uconn.edu.

Final: Because satisfactory progress is the target for this learning experience, teacher candidates need to aim for a minimum rating of “2” as
they seek to meet each standard. Onthe final, if the teacher candidate has mostly ‘“2’s” and five or more “3’s,” s/he will receive a grade of A. If the
candidate has predominantly ‘2’s,” a grade of A- is awarded. Ifthe candidate has mostly “2’s” and three “1’s,” s/he will receive a B+. If the
candidate has four “1’s,” s/he will receive a grade of B and if five or more #1’s, the teacher candidate will receive a grade of B- or below.

Participating Individuals: (Signatures are not required on electronic form submitted by the University Supervisor)

Student Teacher/Candidate (please print): Signature:

Cooperating Teacher (please print): Signature:

University Supervisor (please print): Signature:

School District: School: Grade Level Placement:
Program (select one): TCPCGHartford ~~ TCPCG Avery Pomt ~ TCPCG Waterbury

Concentration Area/Field of Study:

Circle or Highlight One: Midterm Final Grade (only enter for Final):



mailto:john.zack@uconn.edu
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CT COMMON CORE OF
TEACHING:

Planning, Instructing,
Assessing and Adjusting

Level 1l
Not Making Satisfactory
Progress

Level 2
Making Satisfactory Progress

Level 3
Making Outstanding
Progress

Not
Observed

1. Language Acquisition
Theories

Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally

rich learning environments.

ACTFL 3a

Candidates exhibitan
awareness of the key
concepts of language
acquisition theories as they
relate toK-12 learners at
various developmental levels.
They illustrate an ability to
connecttheory with practice.
They show a growing
awareness of the connection
betweenstudentlearning
and the use of instructional
strategies.

Candidates exhibitan
understanding of language
acquisitiontheories, including
the use of targetlanguage
input, negotiation of
meaning, interaction, and a
supportinglearning
environment. They draw their
knowledge of theories, as
theyapplyto K-12 learners at
various developmental levels,
indesigningteaching
strategiesthatfacilitate
language acquisition.

Candidates exhibit ease and
flexibility in applying
language acquisition theories
to instructional practice. They
use a wide variety of
strategiestomeetthe
linguisticneeds of theirK-12
students at various
developmental levels.
Candidates exhibit originality
inthe planning, creation,and
implementation of
instructional strategies that
reflectlanguage acquisition
theories.

2. Target language input

Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally

rich learning environments.

ACTFL 3a, Core Practice 1,
InTASC Standard 4

Candidates use the target
language for specific parts of
classroomlessons atall levels
of instruction, butavoid
spontaneousinteraction with
studentsinthe target
language. They use some
strategiesto help students
understand oral and written
input.

Candidates use the target
language to the maximum
extentinclassesatall levels
of instruction. They designate
certaintimesforspontaneous
interaction with studentsin
the target language. They
tailorlanguage use to
students’ developing
proficiency levels. Theyuse a
variety of strategiesto help

Candidates structure classes
to maximize use of the target
language at all levels of
instruction. Akey component
of theirclassesistheir
spontaneousinteraction with
studentsin the target
language. They assist
studentsindevelopinga
repertoire of strategies for
understandingoral and
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students understand oral and
writteninput. They use the
target language to design
content-based language
lessons.

writteninput. They use the
target language toteacha
variety of subject matterand
cultural content.

3. Negotiation of Meaning

Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally
rich learning environments.

ACTFL 33, InTASC 1, Core
Practice 4

Since most classroom
interactionis planned,
candidates do notregularly
negotiate meaning with
students. They teach students
some expressionsinthe
target language for
negotiating meaning, such as
“Couldyou repeatthat,
please?”

Candidates negotiate
meaning with students when
spontaneousinteraction
occurs. They teach studentsa
variety of ways to negotiate
meaning with othersand
provide opportunities for
themto do soin classroom
activities.

Negotiation of meaningisan
integral part of classroom
interaction. Candidates
negotiate meaningregularly
with students. They teach
studentstointegrate
negotiation of meaning
strategiesintotheir
communication with others.

4. Meaningful Classroom
Interaction

Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally
rich learning environments.

ACTFL 33, InTASC 3, Core
Practice 5

Candidates use
communicative activities as
the basisfor engaging
studentsin meaningful
classroominteraction. These
activities and meaningful
contexts are those that occur
ininstructional materials.

Candidates design activities in
which students will have
opportunities tointeract
meaningfully with one
another. The majority of
activities and tasks is
standards-based and has
meaningful contexts that
reflect
curricularthemesand
students’ interests.

Meaningful classroom
interactionis at the heart of
language instruction.
Candidates engage students
incommunicative and
interesting activities and
tasks on a regularbasis. All
classroominteraction reflects
engaging contextsthatare
personalized to the interests
of studentsandreflect
curriculargoals.

5. Theories of learner
development and instruction

Candidates recognize that K-
12 students have different

Candidates describethe
physical, cognitive,

Candidates planfor
instruction accordingtothe
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Demonstrate an
understanding of child and
adolescentdevelopmentto
create a supportive learning
environmentforeach
student.

ACTFL 3b

physical, cognitive,
emotional, and social
developmental
characteristics. Candidates
recognize the needtotailor
instruction toaccommodate
theirstudents’
developmental needs. They
are aware of butseldom
make use of the many
differentinstructional models
and techniques that exist.

emotional, and social
developmental
characteristics of K-12
students. Theyimplementa
variety of instructional
models and techniquesto
accommodate these
differences.

physical, cognitive,
emotional, and social
developmental needs of their
K-12 students. They
implement abroadvariety of
instructional models and
techniquestoaccommodate
these differences and tailor
instruction to meetthe
developmental needs of their
students.

6. Understanding of
relationship of articulated
program models to language
outcomes

Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally
rich learning environments.

ACTFL 3a

Candidatesrecognizethat
differentforeign language
program models (e.g., FLES,
FLEX, immersion) existand
lead to differentlanguage
outcomes.

Candidates describe how
foreignlanguage program
models (e.g., FLES, FLEX,
immersion) lead to different
language outcomes.

Candidates designand/or
implement specificforeign
language program models
that lead to different
language outcomes.

7. Adaptinginstruction to
address students’ language
levels, language
backgrounds, learning styles

Candidatesrecognizethat
theirstudents have awide
range of language levels,
language backgrounds, and
learning styles. They attempt
to address these differences

Candidates seek out
information regarding their
students’ language levels,
language backgrounds, and
learningstyles. They
implementavariety of

Candidates consistently use
information abouttheir
students’ language levels,
language backgrounds, and
learning stylestoplanforand
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Demonstrate an
understanding of key
principles of language
acquisition and create
linguistically and culturally
rich learning environments.

ACTFL 33, InTASC 2, Core
Practice 2

by usinga limited variety of
instructional strategies.

instructional models and
techniquestoaddress these
student differences.

implement language
instruction.

8. Adaptinginstruction to
address students’ multiple
ways of learning

Demonstrate an
understanding of child and
adolescentdevelopmentto
create a supportive learning
environment foreach
student.

ACTFL 3b

Candidatesrecognizethat
students approach language

learningin a variety of ways.

Theyidentify how individual
studentslearn.

Candidatesidentify multiple
waysin which studentslearn
when engagedinlanguage
classroom activities.

Candidates planforand
implementavariety of
instructional models and
strategies thataccommodate
different ways of learning.

9. Candidates anticipate
theirstudents’ special needs
by planning for
differentiated alternative
classroom activities as
necessary.

Demonstrate an
understanding of child and
adolescentdevelopmentto

Candidates anticipate their
students’ special needs by
planningfordifferentiated
alternative classroom
activities as necessary.

Candidatesidentify special
needs of theirstudents,
including cognitive, physical,
linguistic, social, and
emotional needs. They
recognize thatthey may need
to adapt instructionto meet
these special needs.

Candidatesimplementa
variety of instructional
models andtechniques that
address specificspecialneeds
of theirstudents.
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create a supportive learning
environment foreach
student.

ACTFL 3b

10. Critical thinking and
problemsolving

Demonstrate an
understanding of child and
adolescentdevelopmentto
create a supportive learning
environmentforeach
student.

ACTFL 3b, Core Practices 4
and 6

Candidatesimplement
activitiesthat have alimited
number of answersand allow
little room forcritical thinking
and/orproblem solving.

Candidatesimplement
activities that promote
critical thinking and problem-
solving skills.

Candidatesrewardtheir
studentsforengagingin
critical thinkingand problem
solving.

11. Grouping

Demonstrate an
understanding of child and
adolescentdevelopmentto
create a supportive learning
environment foreach
student.

ACTFL 3b, InTASC 3, Core
Practice 15

Candidates teach primarily
with large-group instruction.
Pair-and small group
activities generally consist of
students grouped together
but workingindividually.

Candidates differentiate
instruction by conducting
activitiesin which students
work collaborativelyin pairs
and small groups. They define
and model the task, give a
time limitand expectations
for follow-up, group students,
assign studentsroles,
monitorthe task, and
conducta follow up activity.

Candidates differentiate
instruction by providing
regularopportunities for
studentsto work
collaborativelyin pairsand
small-groups. They teach
theirstudents strategies for
assumingroles, monitoring
their progressin the task, and
evaluatingtheir performance
at the end of the task.

12. Use of questioningand
tasks

Candidates use shortanswer
guestioning as the primary

Candidatesrecognizethat
guestioning strategies and
task-based activities serve

Candidates have an approach
to planningandinstruction
that integratesthe
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Demonstrate an
understanding of child and
adolescentdevelopmentto
create a supportive learning
environment for each
student.

ACTFL 3b

strategy for eliciting language
from students.

differentinstructional
objectives. They use tasks as
theyappearintheir
instructional materials.

appropriate designand use of
both questioning strategies
and task-based activities,
based on instructional
objectives and the nature of
language use that they want
to elicitfrom students.

13. Integration of Standards
into planning

Demonstrate an
understanding of the
Standards for Foreign
Language Learning in the
21st Century or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (2015)
and their state standards and
use them as the basis for
instructional planning.

ACTFL 4a

Candidates apply SFLLor W-
RSLL and state standards to
theirplanningtothe extent
that theirinstructional
materials do so.

Candidates create activities
and/oradapt existing
instructional materialsand
activities toaddress specific
SFLL or W-RSLL and state
standards.

Candidates use the Standards
forForeign Language
Learning in the 21s: Century
(SFLL) or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (W-RSLL)
and state standards as a
starting pointto design
curriculum and unit/lesson
plans.

14. Integration of Standards
into instruction

Integrate the goal areas of
the Standards for Foreign
Language Learning in the
21st Century

Candidates conduct activities
that address specific SFLL or
W-RSLL and state standards
to the extentthattheir
instructional materials
include aconnectionto
standards.

Candidates adapt activities as
necessarytoaddress SFLL or
W-RSLL and state standards.

SFLL or W-RSLL and state
standards are the focus of
classroom practice.
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or theirrecently refreshed
version World-Readiness
Standards for Learning
Languages (2015)

and theirstate standardsin
theirclassroom practice.

ACTFL 4b

15. Integration of three
modes of communication

Integrate the goal areas of
the Standards for Foreign
Language Learning in the
21st Century

or theirrecently refreshed
version World-Readiness
Standards for Learning
Languages (2015)

and theirstate standardsin
theirclassroom practice.

ACTFL 4b, Core Practices 2
and 5

Candidates understand the
connectionamongthe three

modes of communication and

focuson one mode at

Candidates design
opportunities forstudents to
communicate by usingthe
three modes of
communicationinan
integrated manner.

Candidates use the
interpersonal-interpretive-
presentationalframework as
the basis for engaging
learnersactivelyin
communication.

16. Integration of cultural
products, practices,
perspectives

Integrate the goal areas of
the Standards for Foreign

Candidates understand the
anthropological view of
culturesinterms of the 3Ps
framework and referto one
or more of these areasin
theirclassroom practice and
comparisons of cultures.

Candidates design
opportunities forstudentsto
explore the targetlanguage
culture(s) by make cultural
comparisons by means of the
3Ps framework.

Candidates use the products-
practices-perspectives
framework as the basisfor
engaginglearnersincultural
exploration and comparisons.
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Language Learning in the
21st Century

or theirrecently refreshed
version World-Readiness
Standards for Learning
Languages (2015)

and theirstate standardsin
theirclassroom practice.

ACTFL 4b,

17. Connectionsto other Candidates make connections | Candidates design Candidates design a content-

subjectareas to othersubjectareas opportunities forstudentsto | based curriculumand
wheneverthese connections | learnaboutothersubject collaborate with colleagues

Demonstrate an occur in theirexisting areas inthe target language. | fromothersubjectareas.

understanding of the instructional materials. They obtaininformation They assisttheirstudentsin

Standards for Foreign aboutothersubject areas acquiring new information

Language Learning in the
21st Century or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (2015)
and theirstate standards and
use them as the basis for
instructional planning.

ACTFL 4a

from colleagues whoteach
those subjects.

from otherdisciplinesinthe
target language.

18. Connections to target
language communities

Use the Standards for Foreign
Language Learning in the

Candidatesintroduce target
language communitiesto the
extentthattheyare
presentedin theirexisting
instructional materials.

Candidates provide
opportunities forstudentsto
connectto target language
communities throughthe
Internet, email, social

Candidates engage learners
ininteracting with members
of the targetlanguage
communitiesthrougha
variety of means that include

10
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21st Century or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (2015)
and theirstate standards to
selectand integrate authentic
texts, use technology,and
adapt and create
instructional materials for use
incommunication.

ACTFL 4c

networking and other
technologies.

technology, asa key
component of their
classroom practice.

19. Selection and integration
of authentic materials and
technology

Use the Standards for Foreign
Language Learning in the
21st Century or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (2015)
and theirstate standards to
selectand integrate authentic
texts, use technology,and
adapt and create
instructional materials for use
incommunication.

ACTFL 4c, InTASC 4 and 8

Candidates primarily use
materials and technology
created for classroom use or
available asanancillary to
the textbook program,
whetherornot theyare
authenticorappropriate for
standards-based practice.

Candidatesidentify and
integrate authenticmaterials
and technology into support
standards-based classroom
practice. They help students
to acquire strategies for
understandingand
interpreting authentictexts
available throughvarious
media.

Candidates use authentic
materials and technology to
drive standards-based
classroom practice. They
integrate multiple resources,
includingavariety of
authenticmaterials and
media, to engage students
activelyintheirlearningand
enable themtoacquire new
information.

11
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20. Adaptation and Creation
of materials

Demonstrate an
understanding of the
Standards for Foreign
Language Learning in the
21st Century or theirrecently
refreshed version World-
Readiness Standards for
Learning Languages (2015)
and theirstate standards and
use them as the basis for
instructional planning.

ACTFL 4a

Candidates use instructional
materials that have been
developed commercially.

Candidates adapt materials as
necessary to reflect
standards-based goalsand
instruction when materials
fall short.

An integral part of
candidates'planningisto
adapt materials to make
standards-based learning
more effective.

21. Plan for assessment

Design and use ongoing
authenticperformance
assessmentsusingavariety
of assessment models for

all learners, including diverse
students.

ACTFL 5a

Candidates use assessments
providedintheirtextbooks or
otherinstructional materials
withoutregard forstudent
performance after
instruction.

Candidates designand use
authenticperformance
assessments to demonstrate
what students should know
and be able to do following
instruction.

Candidates share their
designed assessmentsand
rubrics with students priorto
beginninginstruction.

22. Formative and
summative assessment
models

Candidatesrecognizethe
purposes of formative and
summative assessments as
setforth in prepared testing
materials.

Candidates design and use
formative assessmentsto
measure achievement within
a unitof instructionand
summative assessments to

Candidates designasystem
of formative and summative
assessments that measures
overall development of
proficiencyinanongoing

12
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Design and use ongoing
authenticperformance
assessmentsusingavariety
of assessment models for

all learners, including diverse
students.

ACTFL 5a

measure achievementatthe
end of a unitor chapter.

mannerand at culminating
pointsinthe total program,
usingtechnology where
appropriate todevelop and
deliverassessments.

23. Interpretive
communication

Interpretandreportthe
results of student
performances to all
stakeholdersin the
community, with
particularemphasison
building student
responsibility fortheirown
learning.

ACTFL 5c

Candidates use interpretive
assessmentsfoundin
instructional materials
prepared by others. The
reading/listening materials
withwhich they worktendto
be those prepared for
pedagogical purposes.

Candidates designand use
authenticperformance
assessmentsthat measure
students’ abilities to
comprehendandinterpret
authenticoral and written
texts fromthe target
cultures. These assessments
encompass a variety of
response types fromforced
choice to open-ended.

Candidates designand use
assessment procedures that
encourage studentsto
interpretoral and printed
texts of their choice. Many of
these involvestudents’
developing of self-assessment
skills to encourage
independentinterpretation.
Candidatesincorporate
technology-based delivery
and analysis systems where
available and appropriate.

24. Interpersonal
communication

Reflect on and analyze the
results of student
assessments, adjust
instruction accordingly, and
use

Candidates use interpersonal
assessment measures found
ininstructional materials
prepared by others.

Candidates designand use
performance assessments
that measure students’
abilities to negotiate meaning
as listeners/speakers and as
readers/writersinan
interactive mode.
Assessments focus on tasks at

Candidates have had training
or experience conductingand
ratinginterpersonal
assessmentsthat have been
developed accordingto
proceduresthatassure
reliability such asthe MOPI
(Modified Oral Proficiency

13
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data to informand
strengthen subsequent
instruction.

ACTFL 5b

students’ levels of comfort
but pose some challenges.

Interview)or state-designed
instruments.

25. Presentational
communication

Interpretandreportthe
results of student
performancestoall
stakeholdersinthe
community, with
particularemphasison
building student
responsibility fortheirown
learning.

ACTFL 5c

Candidates use
presentationalassessment
measures foundin
instructional materials
prepared by others.

Candidates designand use
assessments that capture
how well students speak and
write in planned contexts.
The assessments focus on the
final products created aftera
drafting process and look at
how meaningis conveyedin
culturally appropriate ways.
They create and use effective
holisticand/oranalytical
scoring methods.

Candidates create and use
presentationaltasks that
develop students’ abilities to
self-assess which includes
self-correction and revisionin
terms of audience, style, and
cultural context. They
encourage studentsto write
or to speak on topics of
interesttothe students.

26. Cultural perspectives

Design and use ongoing
authenticperformance
assessments usingavariety
of assessment models for

all learners, including diverse
students.

ACTFL 5a

Candidates assessisolated
cultural facts.

Candidates devise
assessmentsthatallow
students to apply the cultural
framework to authentic
documents. Student tasks
include identifyingthe
products, practices, and
perspectives embeddedin
those documents.

Candidates design
assessments of problem-
solvingtasksin contentareas
of interestto studentsand
possibly ontopics not familiar
to the teacher.

14
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27. Integrated
communication assessments

Design and use ongoing
authenticperformance
assessmentsusingavariety
of assessment models for

all learners, including diverse
students.

ACTFL 5a

Candidates recognizethat
assessments canlead
students from one mode of
communicationto another
(e.g.,areadingtask to
written letterto a discussion)
but theytendtoscore the
subsets of skills.

Candidates use existing
standards-based
performance assessments
(e.g., integrated performance
assessments)thatallow
students toworkthrough a
series of communicative tasks
on a particulartheme (e.g.,
wellness, travel). They
evaluate performanceina
global manner.

Candidates design standards-
based performance
assessments for their
students based upon models
availableinliterature orfrom
professional organizations.

28. Assessmentsreflecta
variety of models designed
to meet needs of diverse
learners

Reflecton and analyze the
results of student
assessments, adjust
instruction accordingly, and
use data to informand
strengthen subsequent
instruction.

ACTFL 5b, InTASC 6, Core
Practice 10

Candidates cite the role of
performance assessmentin
the classroomand attemptto
measure performances. They
rely on discrete-pointor
right-answerassessments.

Candidates assess what
students know and are able
to do by usingand designing
assessments that capture
successful communication
and cultural understandings.
They committhe effort
necessary to measure end
performances.

Candidates design
assessments that allow all
students to maximize their
performance. Assessments
drive planning and instruction
by focusing on what students
can do. Resultsare used to
improve teaching and track
studentlearning.

29. Reflect

Reflect on and analyze the
results of student
assessments, adjust

Candidatesinterpret
assessmentsas
correct/incorrect student
response.

Candidates observeand
analyze the result of student
performancestodiscern
global success and underlying
inaccuracies.

Candidatesteach studentsto
reflectupon their
performancesinaglobal and
an analytical fashion.

15
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instruction accordingly, and
use data to informand
strengthen subsequent
instruction.

ACTFL 5b

30. Adjust instruction

Reflect on and analyze the
results of student
assessments, adjust
instruction accordingly, and
use data to inform and
strengthen subsequent
instruction.

ACTFL 5b

Candidates use assessment
resultsto conduct whole
group remediation orreview.

Candidates use insights
gained from assessing
student performancesto
conductwhole group review
and thento adapt, change,
and reinforce instruction.

Candidates use assessment
resultsforwhole group
improvementandto help
individual students identify
the gaps intheirknowledge
and skills.

31. Incorporate results and
reflect on instruction

Interpretandreportthe
results of student
performancesto all
stakeholdersinthe
community, with
particularemphasison
building student
responsibility fortheirown
learning.

ACTFL 5c

Candidates use assessments
that can be scored quickly
and mechanically, whetherin
person or withthe use of
technology. Assessmentis
viewedasanendin and of
itself.

Candidatesincorporate what
they have learned from
assessments and show how
they have adjusted
instruction. The commitment
to do thisisestablishedin
their planning.

Candidates design
assessments and use results
to improve teachingand
studentlearning. They use
technology where
appropriate tocollect data
and reportresultsandto
enhance orextend

16
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32. Interpretand report
progress to students

Interpretand reportthe
results of student
performancestoall
stakeholdersin the
community, with
particularemphasison
building student
responsibility fortheirown
learning.

ACTFL 5c

Candidatesreportstudent
progressinterms of grades,
scores, and information on
discrete aspects of language
or cultural facts.

Candidatesinterpretand
reportaccurately the
progress students are making
interms of language
proficiency and cultural
knowledge. They use
performancestoillustrate
both what students cando
and how they can advance.

Candidates identify ways of
involving studentsin
understandingtesting
procuresand scoring
mechanisms so that students
gain confidence in self-
assessmentandinplanning
for personal growth.

33. Communicate with
stakeholders

Interpretandreportthe
results of student
performancesto all
stakeholdersinthe
community, with
particularemphasison
building student
responsibility fortheirown
learning.

ACTFL 5c

Candidatesidentify the
stakeholders and theirroles
and interestsinassessment
of student progress.
Candidates find short-cut
ways to reportassessment
results.

Candidatesreportstudent
progress to studentsand
parents. They use
appropriate terminology and
share examplesthatillustrate
studentlearning. Candidates
reportassessmentresults
accurately and clearly.

Candidates communicate to
audiencesinthe schoolsand
community how assessment
reflects language proficiency
and cultural experiences.
Candidatesreport
assessmentresultsinaway
that istailored to particular
groups of stakeholders.

17
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Cooperating Teacher writes summary comments about the teacher candidate’s progress in preparation for final three-way meeting.
University Supervisor adds summary comments at the meeting.

CT Common Core of Teaching

1. Teachers have knowledge of students,
content and pedagogy regarding planning,
instructing, assessing and adjusting.

What strengths does the student teacher
candidate possess inthese areas?

What improvement can the student teacher
candidate make in these areas?

2. Teachers have knowledge of students,
content and pedagogy regarding
professional and ethical practice, reflection
and continuous learning.

What strengths does the student teacher
candidate possess inthese areas?

What improvement can the student teacher
candidate make in these areas?

Summary Comments

18



